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The research purpose in this research is to find out whether teaching by using the Writing 
Workshop affects significantly the students’ writing skill on recount text. This research applies pre-
experimental design. The population in this research was the tenth grade students of SMA Negeri 5 
Pontianak and the sample was the students class H which consists of 36 students. The tool of data 
collecting of this research was written test. The researcher analyzed the data by using t-test. The 
result showed that there was significant difference on the students’ writing skill average 
achievement before and after being taught by writing workshop. The mean score of students’ pre-
test was 43.4 and the post-test was 79.4 from the result of paired t-test, the students’ achievement 
after being taught by writing workshop showed tratio is higher than tcritical. The effect size of the 
treatment was 2.88 which considered as high effect. It can be concluded that the Writing Workshop 
affects significantly the students’ writing skill on recount text and the researcher suggests for the 
teacher or other researchers to use the Writing Workshop as a technique to teach writing because 
this technique can help the students to write recount text. 
 




Writing is one of the important skills that 
should be taught at school because writing 
can help students to tell, describe or explain 
about their stories in the written forms. In 
writing, the students must find something to 
write about that called as ideas. By finding 
and putting the ideas onto the paper, the 
students can write creatively. Moreover, the 
ideas can determine the students to organize 
the sentences with develop that ideas. In 
writing, the students would have their ideas 
so that they can organize and communicate 
with the ideas they have. It can be concluded 
that through writing, the students can 
communicate and express the sentences by 
using the ideas, emotions or feelings they 
have onto the paper for the example; to help 
students in finishing their story, the teachers 
should teach them not only the way to find 
the ideas but also about the process of writing 
so that the students know what should they 
do in writing time. By teaching writing at 
school the teachers try to make the students 
to be accustomed in writing something 
related to the lesson plan.  
The first thing in teaching writing is that 
the teachers should give the opportunity for 
the students to think or imagine about the 
ideas because the heart of writing is the ideas. 
In fact, by finding the ideas the students have 
the reference about what text they try to 
explain is in the written form. The students 
would not write mistakenly in telling the 
story because they would focus and try to 
keep the sentences that related to the ideas. 
That explanation can be considered because, 
Huan (2011:370) explains, “One of the main 
problems among students is the fact that 
many of them cannot develop their writing 
skills, mostly the ones who are making 
composition in a foreign language”. To solve 
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those problems, there is an appropriate 
technique to teach writing for the teachers. 
One of the techniques to teach writing is 
Writing Workshop. The purpose of this 
research are to find out whether teaching by 
Writing Workshop affects significantly 
towards students’ writing skill on recount 
text and how much the effect of Writing 
Workshop towards students’ writing skill on 
recount text for the tenth grade students of 
SMA Negeri 5 Pontianak. The teachers have 
to apply an appropriate technique to guide the 
students in teaching writing and one of the 
appropriate techniques is the Writing 
Workshop. Kendall & Khuon (2006:19), 
“Writing Workshop is one technique to 
incorporate best practices while teaching 
writing to English Language Learners”. In 
teaching writing, the students have to know 
how to start in writing is and it is related to 
the process of writing. 
The Writing Workshop provides the 
comfortable and clearly elements so that the 
students will be interested in doing writing. 
Rog (2010:40) “There are three basic time 
components in writing workshop such as 
teaching time, writing time and sharing 
time”. Teaching time seems like the mini 
lesson that provides the instruction at the 
beginning of lesson in Writing Workshop. In 
writing time the students work and 
sometimes they do some activities not just 
like write in their notebook but they confer 
with a writing partner. The last one is sharing 
time. In this section, the students publish 
their writing in sharing time. Based on the 
explanation, it could be concluded that the 
Writing Workshop was a technique that gave 
students the opportunity to write easily. In 
teaching writing, the teachers should 
organize or manage the classroom so that the 
students can be controlled by the teachers. 
Peha (2003:3) states that “Writing Workshop 
is a popular technique of organizing a writing 
class for one simple reason, it works better 
than any other management system yet 
devised and it works because it is based on 
the idea that students learn before they 
write”. It is very useful in teaching writing 
because if the teachers apply the Writing 
Workshop in the classroom, it means that the 
writing processes are available at school. The 
Writing Workshop help the teachers to 
manage in applying the processes of writing. 
The teachers would not be selfish in 
determining the topics that sometimes make 
students not ready, confused even could not 
do anything in writing time so they fail in 
doing writing. Timothy (2005:80), “The 
Writing Workshop is used to implement 
process writing in the classroom, while at the 
same time allowing students to choose topics 
and forms”. The Writing Workshop is one of 
recommended techniques to teach writing at 
school. To make the Writing Workshop run 
well, the researcher put several components 
that should teachers do when apply the 
writing workshop. Alley & Orehovec 
(2007:10), “The Writing Workshop are 
having elements such as mini lesson, writing 
time and conferring, then sharing”. 
Mini lesson is a brief 5 to 10 minutes 
lesson. Mini lesson focus on improving one 
aspect of writing process like pre-writing. 
Students get their ideas from mini lesson by 
choosing or seeing from a picture book, 
media or schema that is provided by the 
teachers based on the material. In this 
section, the teachers use students’ prior 
knowledge and schema by making 
connection between what students know and 
what students learn. The students learn to 
organize their writing by discussing and 
visualizing before they start through the 
conferring. 
Writing time and conferring time divide 
into three subactivities namely drafting, 
revising and editing. It means that the 
students move to individual writing areas for 
independent writing. It is the time when the 
students work independently in the writing 
process and in conferring time, the students 
and the teachers engage in a meeting with 
small groups to revise and edit students’ 
writing. Typically most teachers allow 30 to 
45 minutes or more for these activities. The 
final component of the Writing Workshop is 
sharing. In sharing time, the students share 
and publish their writing. The teachers use 
some of ways in sharing time such as give the 
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information to the students to read their 
writing or teachers use a media to support in 
sharing time so that students are enthusiastic 
to know about the other writing. Actually the 
word “publish” would remind the students of 
another word they know and that word is 
“public” because that is what publishing all 
about preparing a piece of writing so that it 
could be read, understood and enjoyed by the 
public. “Technically, the public is anybody 
but, practically it is the people in the class 
like the teacher and anybody else and 
students decide to show their writing too” 
(Butler, 2003:67). Based on the statements 
above, publishing means when the writing 
process at its end and the students publish 
their writing by making a copy in their 
neatest handwriting or using the other media 
such as bulletinboard that teachers prepared 
before. 
Writing process is one of the most 
important parts in writing. From writing 
process, the students would determine what 
should they write and follow the rules to 
make a good writing. Peha (2003:5), 
“Writing process is important because 
writing process is the how of writing”. 
Writing process will provide the students to 
develop their writing systematically. Peha 
also said that by using writing process, it 
would help the students to solve some very 
basic, but all too common problems such as 
students do not know how to start in writing 
and the students do not write because they 
are afraid of making errors. The process of 
writing would instruct the students to focus 
when they write at the classroom. The 
students should follow the process of writing 
so that they would know how to start writing. 
Urquhart & Mclver (2005:11), “Writing 
process provides the stages when students do 
writing such as pre-writing, drafting, 
revising, editing and publishing”. Rog 
(2009:11), “Writing process has several 
activities such as pre-writing, drafting, 
revising, editing and publishing”. In writing, 
the students would follow the process of 
writing that could help them to express all of 
the information they have. Butler (2003:2), 
“In the writing process, the teachers have to 
apply some stages that will help the students 
to write easily, prewriting, drafting, revising, 
editing and publishing are available in the 
writing process during teaching writing”. The 
researcher applied the writing processes 
because researcher believe that if the students 
knew and understood about the process of 
writing well, the students would not feel 
confused when they faced writing in a class 
because the process of writing would explain 
the students how they start a writing. Based 
on the explanations above, the writing 
process would support the students by giving 
the guidences during writing time. 
 
Schema 1 
The Steps of Writing Process 
 
 
   
 (Butler, 2003:2) 
        Pre-writing is the period where the 
students get ready to write by gathering 
information, organizing the ideas. Generally, 
pre-writing used to prepare for the drafting 
process. Peha (2003:10), “Pre-writing is an 
activity that help the students to figure out 
what to write about”. “In pre-writing, the 
teachers should prepare the brainstorming 
before the students start to write” (Kendal & 
Khuon, 2006:4). Based on the explanations 
above pre-writing helps the students to find 
their ideas and to figure out what students 
can write about. 
        Typically, drafting is the second stages 
in the writing process. In drafting, students 
would write about what they have to think in 
pre-writing. “In drafting, students could use 
their notebooks or the other tools to support 
their concept and the teachers could use a 
small group by preparing different kinds of 
paper and variety of papers, pen and markers 
to encourage writing” (Kendall & Khuon, 
2006:4). The final conclusion from that 
explanation is drafting seems like a concept. 




In this case, the teachers would offer some 
ways to make the students interest in writing 
because the students have different mass 
power as learners. In fact, the students who 
struggle with handwriting they like to use 
other tools for the first draft. By using some 
kinds of different tools like the variety of 
papers or markers, students would have a 
motivation to put their writing. 
        Revising is an activity where the 
students revise their writing and understood 
the correct sentences when the students listen 
to the words as they read. “The word of 
revision literally means “to see again” that is 
what revising all about.The teachers would 
suggest the students to read their writing 
aloud, then the teachers have them to work 
together to make changes that enhance 
understanding” (Kendall & Khuon, 2006:5). 
Actually when the planning, drafting, and 
revising are done, the final stage for students 
who intend to share their work is call as 
editing. Urquhart & Mclver (2005:21), 
“When students revise, they are attending to 
language quality and message cohesion but, 
when students edit, they often concentrate on 
the writing assessment”. So, the students 
would understood what should they did in 
editing time. As a matter of the fact, writing 
is a communication and if the students write 
something, they must intend for someone to 
read it, even if that person is only a student 
itself. The last stage in writing process is 
publishing. “ It offer students opportunity to 
take their writing out to their friends and the 
teachers have to provide the media or tool to 
motivate students to publish their writing” 
(Kendall & Khuon, 2006:8).       
       In this research, the researcher used 
recount text as a genre text that available in 
the syllabus. Generally, recount text is a text 
that retell about the past events or 
experiences. Its purpose either to inform the 
past experiences by retelling events to the 
readers. Hyland (2008:56), “Recount text is a 
text that tell about past experiences or events 
and it could be based on the author’s personal 
experiences or historical events”. The 
students also could retell about their story by 
using the media to help them in making the 
sentences. The teachers could prepare the 
media based on the lesson plan at school so 
that the students could finish their story 
easily. The researcher focused on personal 
recount text in teaching writing at school. 
Personal recount text is retelling an activity 
that the writer has been personally involved 
in and may be used to build the relationship 
between the writer and the reader. Writing a 
personal recount requires us to retell an 
activity or event that happened in our own 
life. This text exposes an event in which the 
writer or the author got involved or acted in 
the event. Belong to this type among others 
are daily funny incidents, entries of a diary, 
etc. The purposes of a personal recount are to 
inform, entertain the readers. 
       In recount text, the most common 
generic structures that would the students 
face are orientation, event and re-orientation. 
Orientation introduce the participants, places 
or times. In events, its would describe the 
series of events that happen in the past and 
re-orientation that is optional, stating 
personal comment of the writer to the story. 
Commonly, the language features of recount 
text namely, use simple past tense, use an 
action verb, use the conjunction or linking 
verb and introduce personal participant. The 
researcher did and followed the rules in 
implementing the Writing Workshop. Calkins 
(2006:80) claims that “In teaching writing 
through the Writing Workshop the teachers 
must consider the rules”. The rules in the 
Writing Workshop such as: Make small 
groups that consist of two students for each 
group. Apply the mini lesson (5-10 minutes) 
to get the students ideas by providing the 
brainstorming or the use of the other tool that 
could get students attention. Apply writing 
time or process and conferring (30-45 
minutes). Actually, when the teachers apply 
writing time or process of the Writing 
Workshop, it means that the teachers also 
apply the process of writing. In this section, 
the teachers give the students time to write 
their concept that related to the ideas from 
the mini lesson. In the Writing Workshop, the 
teachers should be different who know about 
the students need and see what they like that 
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would help the teachers to make the students 
would be interested in doing writing and the 
teachers monitor students and see what 
happen during the writing time, give the 
students instruction and help the students if 
they want to ask something. Next, students’ 
writing would be revised. In the Writing 
Workshop, the students and the teachers are 
close in revising time. Revising is not 
editing, because the teachers just ask the 
students that the sentence is make sense or 
not. In editing, the teachers would try to 
check students spelling, punctuation, 
capitalization, grammar and usage also 
sentence structure. During writing time, the 
teachers could also apply the conference time 
with the students to make a discussion about 
students’ writing. In conferring time, the 
students and the teachers would change the 
mistakes or ideas together to make a 
decision, to explain the correct sentences and 
give the reasons. After all, the teachers 
suggest the students to share and publish 
students’ writing in sharing time. Giving the 
assessment of the students writing by using 
the six traits that consist of students’ ideas 
(content), usage (organization), voice and 
word choice (vocabulary), sentence fluency 
(grammar), conventions (mechanic; spelling, 
capitalization and punctuation). 
 
METHODOLOGY 
In this research the researcher conducted 
a pre-experimental research in SMA N 5 
Pontianak regarding using Writing Workshop 
to enhance students’ writing ability in 
recount text. The researcher focused on the 
students’ improvement of writing ability in 
recount text before and after the treatment. 
First, before getting treatments, the 
researcher gave pre-test to the students in 
order to know the level of their ability in 
writing a recount text. After that, the students 
would be given the treatments to help them in 
writing a recount text by using Writing 
Workshop. The researcher took the tenth 
grade of SMA Negeri 5 Pontianak as the 
sample of a research to make the inferences 
about a larger population especially of SMA 
Negeri 5 to a smaller one. The sample in this 
research was class H that consists of 36 
students. The design of pre-test and post-test 
in this research is clearly described on the 
table below: 
 
Table  1. Design of Pre-Experimental 
Research 
Pre-Test Treatment Post-Test 
X1 T X2 
Taken from Cohen et al, 2000:213 
Information: 
X1 = Pre-test 
T = Treatment 
              X2 = Post-test 
In collecting the data, the researcher 
used the measurement technique. Besides, the 
researcher used inter-rater technique to make 
a sum of the score between two people by 
making a conclusion. This technique used for 
human error and subjectivity. The researcher 
asked the collaborator as the second person to 
score the result of the test. Written test was 
the tools of data collecting in this research. 
The form of the test was essay test. The 
students’ proper and improper answers was 
scored by using a rubric scoring. By using the 
test, the researcher could find the result that 
became the tool to collect the data. 
RESULT AND DISCUSSION 
Result 
       The researcher found the data of pre-test 
and post-test by counting the score per each 
criteria of writing assessment such as 
organization, contents, grammar, mechanic 
and vocabulary. After calculating the 
researcher found the total students’ individual 
score of pre-test was 1564 and the post-test 
was 2860. The mean score of the pre-test was 
43.4 and the post-test was 79.4. It meant that 
the criteria of mean score of the pre-test was 
poor and the criteria of mean score of the 
post-test was avarage to good. By seeing that 
result, when the reseacher gave the post-test 
to the students, the students’ score tended to 
increase than before. The researcher gave the 





Table 2. Table of Mean Score 
     Adopted from Harris, (1969:134) 
       The result of computation of t-test was 
18.000. When the researcher checked the t 
distribution table of significant 5% with df = 
N-1, the researcher found: df = 36-1 = 35 the 
result of df was 35, thus the table was 2.021 
it means t-ratio was bigger than t-table. In 
brief,Ha : ?̅?pre ≠ ?̅?post  at α 0.05 if  tratio> tctitical, 
Ha accepted. It showed that Ha : 43.4 ≠ 79.4at 
α 0.05 if  18.000 > 2.021. The significant 
difference could be interpreted that the 
students’ achievement in writing skill on 
recount text was significant after being taught 
by Writing Workshop. Based on the result of 
computation, the effect size of the treatment 
is 2.88 by referring Cohen (1969:23) criteria 
in deciding effect size. The result obtained is 
more than 0.8 (ES > 0.8) consider as large 
effect size. It can be concluded that effect 
size from the application of Writing 
Workshop in teaching writing on recount text 
is categorized as high. 
Discussion  
Based on the findings of the research, it 
was found that the students’ achievement in 
writing skill on recount text was significant 
after being taught by Writing Workshop. 
That meant, teaching by using the Writing 
Workshop affects significantly to the 
students. The researcher conducted this 
research in four meetings where the first 
meeting the researcher conducted pre-test. In 
this section the researcher gave the test that 
related to the material based without gave the 
treatment. In the second and third meetings, 
the researchers applied the Writing 
Workshop as the treatment. In the first and 
second treatments, the researcher introduced 
and gave explanation about recount text. The 
researcher also taught the students about the 
generic structure, language features and gave 
an example of personal recount text. The last 
time was the researcher conducted post-test 
where the researcher gave a writing test to 
the students. 
The research found the weaknesses of 
the Writing Workshop such as, the workshop 
offered freedom and some students need 
substantial direct instruction on the forms and 
mechanics of writing. Students might take 
advantage of the organizational stucture to 
use time inefficiently. To overcome these 
weaknesses, the teacher had to come to the 
students directly and set the students’ 
position so that the teachers arranged the 
lesson properly and the teacher could control 
the students at that time. The Writing 
Workshop focused on students’ writing and 
in writing time, the teacher organized the 
students writing and to manage the time the 
teacher need to divide the time for the 
students’ activities. Based on the researcher 
findings, there were significant different 
score between pre-test and post-test. The 
mean score of both pre-test and post-test, the 
researcher found 43.4 for pre-test and 79.4 
for post-test. It meant that when the 
researcher applied the Writing Workshop, it 
made the score of students increased by 
seeing the classification of the mean score 
and the result was average to good. The result 
of the data analysis showed that the Writing 
Workshop in teaching writing on recount text 
helped the students in teaching process and 
motivated the students that writing was fun 
activity. This result also supported by 
previous findings from Jasmine & Weiner 
(2007), entitled “The Effect of Writing 
Workshop on Abilities of First Grade 
Students to Become Confident and 
Independent Writers”. The major findings 
showed the results from the pre and post 
surveys revealed a slight increase in the 
enjoyment of writing. The findings above 
based on the writing samples and students 
interviews, the teacher has continued using 
the Writing Workshop program in helping 
students increase independence and 
enjoyment of writing. It can be sum up that 
Writing Workshop was applicable in teaching 
writing and it was effective. 





Good to excellent 
Average to good 





CONCLUSION AND SUGGESTION 
Conclusion 
        The researcher comes to the conclusion 
that Writing Workshop technique affects 
significantly the students’ writing skill on 
recount text. Based on the data analysis, the 
size of the effect is high. Writing Workshop  
technique can be effective to be used for 
teaching writing of English.  
 
Suggestion  
        The success in teaching does not depend 
on not only the lesson program, but also how 
the teachers can apply and use the various 
techniques to manage the class enjoyable. 
Through this research, the researcher gives 
some suggestions for (1) Students, in Writing 
Workshop, the students should try and follow 
the rules of this technique when the teachers 
apply this Writing Workshop in the 
classroom. The students have to make sure 
themselves that English is not hard to do 
because this technique can help the students 
to write recount text. (2) Teachers, in 
teaching process the teachers should choose 
the appropriate technique like the Writing 
Workshop. By using this technique, the 
students can understand in teaching process 
and the teachers can make the students active 
in the lesson by monitoring the students in 
this technique. The Writing Workshop focus 
on students’ writing and in writing time, the 
teachers organize the students writing and to 
manage the time the teachers need to divide 
the time for the students’ activities. The 
teachers have to come to the students directly 
and set the students’ position so that the 
teachers arrange the lesson properly and the 
teachers can control the students at the 
writing time. (3) Researchers, through this 
research, the other researchers may use this 
information to be the references in making 
the research about the Writing Workshop. 
The researchers can use this technique to find 
out the same result in different area. Just like 
the other techniques, when the researchers 
apply this technique to teach writing the 
researchers can see the difference score after 
apply the Writing Workshop. 
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